
Meeting the needs of pupils 
with higher levels of SEND, 

within a challenging 
curriculum landscape



High expectations - Reasonable adjustment



Consider the 
greatest teaching of 
pupils with SEND 
that you have in 
your school.

What did it look like?

What would it take for every teacher and TA in your school to replicate 
this within their classroom?
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What can we do that will be broadly useful for all pupils, while being particularly useful for 
pupils with SEND?



Do we plan our lesson for pupils who 
have…

ADHD

Dyslexia

Social, Emotional and Mental Health Needs

Moderate Learning Difficulties

Autism

Speech, Language and Communication 
Needs

Or do we plan our lessons for pupils 
who…

…struggle to pay attention in class

…struggle to read and write at an 
age-appropriate level

…feel anxious at school

…find it hard to remember the things you’ve 
taught

…find it hard to get along with their peers

…don’t have a wide vocabulary
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The problem with ‘high quality teaching’

It can mean different things to different people

It can be based on personal preference, rather than evidence

It can quickly be discarded with certain pupils

The challenge when teaching pupils with SEND

Death by strategies

Different lessons for different learners

Technical expertise



Specialist assessment

Intervention

EHCP application

Referral to specialist teacher

Alternative Provision



A teacher who understood him and allowed 
her understanding of him to change

A teacher who supported peers to 
understand him

A teacher who stayed calm when things go 
wrong and started every day afresh

A teacher who made small but frequent 
adjustments to meet his needs









By Barak Rosenshine



Explicit instruction 
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Explicit instruction 
 I do - we do - you do
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From Moor House 
School: 
recommendations 
for teaching 
learners with 
Developmental 
Language Disorder



Cognitive strategies
How do we commit things to long-term memory?

1.Understand the content securely.

2.Recall them frequently.

Cognitive strategies 
help things to remain 
more securely in 
long-term memory.



Cognitive strategies
The EEF found 7 systematic reviews that contain evidence of positive impact, when teachers used 
cognitive and metacognitive strategies to support learning and independence.
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Cognitive strategies
- Mnemonics
- Frayer models
- Knowledge organisers

“You might remember this by…”



Metacognitive strategies

Metacognition refers to the ways in which pupils monitor and purposefully direct 
their thinking and learning. Metacognitive strategies are strategies we use to 
monitor or control our cognition, such as checking whether our approach to solving 
a mathematics problem worked or considering which cognitive strategy is the best fit for 
a task.



Metacognitive Strategies



Metacognitive strategies

Support pupils to think metacognitively before they begin a task:

Have you done a similar task before?

What strategies have you used to solve this problem in the past?

Do you have what you need to begin the task?



Metacognitive strategies

Support pupils to think metacognitively during a task:

Are you making progress to meet the learning goal?

Is your chosen strategy working?

Are you finding this challenging? How are you dealing with that 
challenge?
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Support pupils to think metacognitively after a task:

Did you accomplish your goal?

Could you do the task without support next time?

Did you stay motivated throughout the task?
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Scaffolding

Consider the metaphor. Why do we use 
the term ‘scaffolding’?

Recommendation 3: Ensure access to 
high-quality teaching
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Scaffolding

Scaffolding is a metaphor for temporary support that is removed when no 
longer required. It may be visual, verbal or written.

- Visual
- Verbal
- Written
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Flexible grouping

All pupils need support 
sometimes.

Intelligence is not fixed.

Responsive grouping.



Using technology

A visualiser

Speech-text software

Apps that support procedural 
practice





Within your school, how well/how consistently are these 
five approaches embedded?

ScaffoldingExplicit instruction

Cognitive and 
metacognitive strategies

Using technologyFlexible grouping



Five-a-day reflection tool

Use the reflection tool to 
consider your own teaching 
practice for pupils with SEND.

Feel free to turn cameras off 
and return in 5 minutes

https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-repo
rts/send/SEND_Five_a_day_Reflection_document_1.0.
pdf



Adding department-level specificity
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But what about for pupils with higher levels of 
need?



Meeting the needs of pupils with higher levels of SEND, within 
a challenging curriculum landscape

For a child with Emotionally-based School Avoidance
For a child with ADHD
For an autistic child

For a child with a Developmental Language Disorder
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Questions, comments, reflections?

Thank you
Gary Aubin

sendmattersuk@gmail.com
@SENDMattersUK

mailto:sendmattersuk@gmail.com

